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In what ways were education and religion interrelated in the Greek-speaking world 
of the ancient Mediterranean? T his research question has been developed within 
the inspiring interdisciplinary environment of the DFG Collaborative Research 
Centre 1136 Bildung und Religion in Kulturen des Mittelmeerraums und seiner 
Umwelt von der Antike bis zum Mittelalter und zum Klassischen Islam at the Georg 
August University of Göttingen. It was the focus of the conference “Religion and 
Education in the Ancient Greek World,” which we organised within the sub-pro-
ject C01 “Aufgeklärte Männer – abergläubische Frauen? Religion, Bildung und 
Geschlechterstereotypen im klassischen Athen” on the 25th and 26th of October 
2017 at the Georg August University of Göttingen. T he present volume results 
from this conference.

We are grateful to the colleagues who contributed to the success of the confer-
ence. All the attendees have enriched the discussion from the perspectives of an-
cient history, classical philology, and history of religions, offering a wide-ranging 
view of the topic. We thank our colleagues for having published their results in 
this volume and for sharing their expertise, notwithstanding the several commit-
ments of academic life.

We sincerely thank the German Research Foundation (DFG) and the Göttin-
gen Centre Orbis Orientalis et Occidentalis (CORO) for financially supporting the 
conference. T he DFG has also sponsored the publication of the present volume.

We are warmly grateful to the Editorial Board of the SERAPHIM series, espe-
cially Peter Gemeinhardt, for accepting the volume in the series. Marte Zepernick 
and Balbina Bäbler have contributed with unfailing and meticulous assistance in 
the preparation of the manuscript for the press. At Mohr Siebeck, we would like 
to thank Tobias Stäbler, Susanne Mang and the program director Elena Müller for 
their careful help. We are most grateful to all of them for their generous support.
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Greek Religion and Education:  
Key Concepts and Aims

Irene Salvo/ Tanja S. Scheer

1. Scope of the volume

Around the middle of the 5th century BCE the  Athenian assembly decided that 
a priestess for  Athena Nike was to be appointed by lot from all  Athenian women. 
One woman, perhaps the first person to hold this office, was called Myrrhine. 
She had to administer the shrine (naos) and to attend to the cult image (hedos) of 
 Athena, as we learn from her epitaph which refers to the duties associated with the 
priesthood.1 As a result of this selection by lot, every female  Athenian citizen could 
suddenly face the challenge of having to hold a prestigious office.

How did she know what to do? What religious knowledge and skills were re-
quired for such an office? What kind of religious education did the male citizens of 
the People’s Assembly think they could expect from the  Athenian women whom 
they believed were capable of carrying out this job? If we take into consideration 
the whole Greek-speaking area of the Mediterranean, similar questions arise. How 
were education and religion related in Greek cities beyond   Athens? How can we 
define their interrelationship and mutual influence? To what extent was religious 
knowledge accessible across genders and social classes, and how was it conveyed?

Scholarship on the Greek and Roman Mediterranean has tended to examine 
separately the histories of culture, education, knowledge, and religion. Since the 
seminal works of Marrou and Jaeger,2 that in many respects were a product of their 
time, studies on educational systems have flourished, especially those trying to re-
construct schooling strategies and how technical and subject-specific content was 
taught, such as grammar, music, and sport, as well as the wider issue of whether 

* T his research has been supported by the Deutsche Forschungsgemeinschaft (DFG) as 
part of the SFB 1136 Bildung und Religion, sub-project C01 “Aufgeklärte Männer – aber-
gläubische Frauen? Religion, Bildung und Geschlechterstereotypen im klassischen Athen.”

1 On the priesthood of  Athena Nike, see the two decrees on the same stone IG I3 35 (es-
tablishment of the priesthood) and IG I3 36 (details on the salary for the office) as well as IG I3 
1330 (grave epigram of Myrrhine); for further details compare, e. g. Blok 2014; Lougovaya-Ast 
2006.

2 Marrou 1948; Jaeger 1934–1947. On Marrou and Jager, see Auffarth 2019.



4

schools in the modern sense existed at all.3 Insights into the everyday practice 
in ancient schools have come from the study of papyri and ostraca (inscribed 
 potsherds) from Graeco-Roman Egypt.4 Similarly productive has been the field of 
childhood studies, which has examined ancient children’s upbringing and their 
role as social actors.5 T he investigation of how literate the wider population was in 
antiquity has also been an object of research interest, alongside asking on which 
occasions writing was used and by whom.6 T he heterogeneity of sources and con-
texts which have emerged overall is far too diverse to be ascribed to a mono lithic 
‘Greek’ culture and education. Instead, we must take account of the wide variety of 
experiences which occurred across the Greek-speaking world, without privileging 
one typology of sources or city over the others. Greek cultures must henceforth be 
discussed in the plural.7

T hese studies, however, have often left aside the analysis of religious aspects 
of education. T he absence of this perspective is particularly remarkable given 
the prominent function of religion in antiquity. While religion was embedded 
in Greek societies, instruction in religious subjects has yet to be at the centre of 
scholarly attention. Recent studies of ancient Greek religion have investigated in-
dividual experiences.8 T his interest in individual agency, however, has not yet led 
to an exploration of the extent to which the practice of religious activities related 
to the degree of knowledge and education possessed by the agents participating in 
rituals and festivals. Occasionally, the study of the interrelationship between reli-
gion and education from a socio-historical perspective has come to the fore, as in 
the works on girls and boys in choral performances.9 Moreover, a line of enquiry 
has brilliantly investigated the ideas of knowledge (in the sense of Wissen) in its in-
finite sub-disciplines, such as medicine in the sanctuary, philosophy, science, and 
technology.10 Beyond the remit of Ancient History, however, other disciplines like 
Bible and Christian studies have examined at a deeper level the link between edu-
cation and religion as well as their crasis in the concept of ‘religious education.’11 
A much-needed comparative perspective has been developed and fostered by the 
Collaborative Research Centre 1136 Education and Religion at the University of 

 3 Legras 2002; Christes/Klein/Lüth 2006; Grubbs/Parkin 2013; Bloomer 2015.
 4 Cribiore 2001. See also Holder 2020 on Bildung and politics in Alexandria.
 5 See, ex plurimis, Harlow/Laurence 2010; Beaumont 2012; Grubbs/Parkin 2013; Gregory 

2018.
 6 See Kolb 2018; Blok in this volume.
 7 See Salvo 2019: 167–168 for further references on the debates about the unity of Greek 

culture.
 8 On the discussion about embedded and polis religion, see, ex plurimis, Kindt 2009; 

Eidi now 2015. On recent approaches to Greek religion, see Eidinow/Kindt 2015. On individ-
uals and ‘lived’ religion, Gasparini et al. 2020.

 9 See, e. g. Brelich 1969; Calame 1977; Budelmann 2018.
10 Bibliography is of course vast. Here it suffices to point to Freitag 2019, who examines 

medicine, philosophy, intellectuals, and libraries in panhellenic sanctuaries.
11 See Tana seanu-Döbler/Döbler 2012.

Irene Salvo/Tanja S. Scheer
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Göttingen: it explores the relationships between educational processes together 
with religious practices and identities highlighting the multifarious constellations 
of education and religion in the ancient Mediterranean from antiquity to the Mid-
dle Ages, from the Graeco-Roman world to the Christian, Coptic, and Jewish tra-
ditions and Islam.12 T he present volume stems from the work at Göttingen and 
aims to start a discussion and fill a gap in the study of ancient Greek history, since 
the interrelationship between Greek education and Greek religion is still an un-
derstudied research topic.

T he essays in this volume approach the connection between religion and edu-
cation from different perspectives. T hey focus on different periods, from early 
classical times to Late Antiquity, and take into account a wide range of sources. 
T hey all move away from privileging the opposition between the  Athenian and 
Spartan systems and highlight clusters of evidence from several regions. Without 
attempting to offer a comprehensive overview, we do not treat in detail literary 
works like Homer, Isocrates, and Plato, nor the stages on the path of secret knowl-
edge in mystery rites, while we cover to a greater extent the contribution from in-
scriptions and visual media.

2. Concepts

Cultural education was at the core of rearing citizens in Ancient Greece. T he an-
cient Greek word for education, paideia, is among the most celebrated terms in 
the modern reception of the Greeks, alongside eros (love), philosophia (philoso-
phy), and demokratia (democracy). It has been paired by Jaeger, analysing Plato, 
with the German term Bildung.13 T his term combines elements of ‘upbringing’ 
and ‘edu cation’ (Erziehung) as well as ‘self-study’ (Selbst-Bildung) and ‘socializa-
tion’ (Sozialisation).14 T he aims of education include the acquisition of knowledge 
as well as of competences that are considered necessary or socially desirable in a 
given culture. Similarly multi-layered is the term religion. Among a myriad of in-
terpretations, a praxeological definition is offered by Martin Riesebrodt: religion 
entails processes of communication between humans and superhuman powers 
that are thought to exist; this communication is aimed at warding off evil, man-
aging crises, and procuring salvation.15 T hus, religions prove to be complexes of 
practices that relate to (generally invisible) superhuman beings.16 When exam-

12 See Gemeinhardt/Tana seanu-Döbler 2018; Gemeinhardt 2019: 449.
13 Plato, Letter vii; Jaeger 1934–1947. See further references in Salvo 2019: 170–171, with a 

brief overview of the Greek terms of education, knowledge, and ignorance. 
14 See Gemeinhardt 2018; Gemeinhardt 2019: 452–456. See Holder 2020 on concepts of 

Bildung and higher levels of education and culture.
15 Riesebrodt 2007: 12.
16 Riesebrodt 2007: 13.

Greek Religion and Education: Key Concepts and Aims
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ining these complexes of practices in the Greek-speaking world of the Mediter-
ranean, “Greek religion” appears as a social embedded and embodied religion.

In this volume, both education and religion are seen as socially embedded and 
embodied phenomena. Accordingly, both concepts do not prove to be two sepa-
rated areas, but they are rather intertwined in a variety of ways. When elements 
of education are specifically geared towards religion, the concept of religious edu-
cation becomes a useful analytical tool. It allows to detect how individuals were 
actively brought up and instructed on the knowledge which enabled them to par-
ticipate in the religious rituals of the community. T his knowledge was crucial to 
be integrated in the complex of practices that a community used to communicate 
with the gods.

Knowledge is not just the knowledge of the intellectuals and elite authorities 
but it includes the know-how of any field of expertise.17 As for religious knowledge 
in the ancient Greek world, it can be described as consisting of four main compo-
nents, the importance and function of which must be examined in individual and 
local contexts. Firstly, it entailed mythological knowledge concerning the gods 
and heroes whose character was expressed in the deeds ascribed to them, offering 
a description of the divine but invisible partner of communication. T he common 
knowledge of the mythological tradition (and its critical examination) helped to 
define the community as a social group (that was in this sense a community of 
tradition, Überlieferungsgemeinschaft). It also provided examples about what to 
expect from the gods. A second area of religious knowledge is the knowledge of 
local traditions.18 In the hundreds of Greek poleis, different priorities were set 
in the worship of specific gods, the knowledge of which could have been impor-
tant for actively participating in the cults and at the same time for demonstrating 
social belonging. Closely related to this, a third aspect of religious knowledge is 
manifested in ritual competences,19 which were the ability to correctly perform 
the practices deemed necessary for the community as well as the accessible and 
memorable information behind the performance of cults. A fourth component 
can be identified in the knowledge of what was the right behaviour to be directed 
towards the gods and to be shown to the other members of the community as a 
display of piety.20

Religious education, then, can be further defined as the processes, contexts, 
and places from where one could learn about religious knowledge, mythological 

17 See Burke 2000: 13–17 on the “plurality of knowledges.” 
18 See Parker 2011: 45 on the exēgētai and their role as advisers on religious matters and 

ancestral laws. On authoritative figures, see Scheer 2020.
19 See Dillon/Eidinow/Maurizio 2017 on ritual competence and gender. See also Dillon/

Eidinow/Maurizio 2017: 5 on competence as “the explicit and implicit internalization of a 
number of cultural scripts that practitioners are able to maintain, manipulate, innovate, or 
even distort in their ritual performances.”

20 See Parker 2011: 36–39 on the existence of an “orthopraxy” in the “right doing” of 
Greek religion but not of an “orthodoxy” in the “right belief,” and the issues around the trial 
of Socrates.

Irene Salvo/Tanja S. Scheer
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stories, and ritual acts. T here is no fixed definition of its forms. It could have hap-
pened as formal training or informal intergenerational exchanges between older 
teachers and children as well as a lifelong process of acquisition of religious knowl-
edge. Alongside a more individual dimension from the perspective of a learned 
single person, the collective dimension of religious education plays a significant 
role in the ancient Greek world.21 Shared knowledge and identities were conveyed 
through socialization, i. e. the experiential knowledge in the religious sphere ac-
quired by growing into social practices, by watching and imitating.

3. Key research questions

Within this framework, specific research questions can be articulated to ex-
plore ancient Greek realities. T hinking at the spaces of communal interactions, 
we would like to start to identify which contexts and places could create oppor-
tunities for educating the inhabitants in religious matters and transmitting reli-
gious knowledge. In these contexts, which figures were considered as authoritative 
role models? T he question of corporeality comes also to the fore: To what extent 
were gender differences and purity-related rules influential? T hrough which ac-
tivities was the body trained for worshipping the gods? Another focal point lies 
in the media and skills around the altar. T hrough which media were myths and 
mythological knowledge made available and transmitted to a civic community? 
What skills were required for handling the sacred? In brief, following the lines of 
a famous book by Paul Veyne,22 we can ask: did the Greeks know their myths and 
rituals?

T he volume, therefore, aims to investigate aspects of Greek social and religious 
practices under a new focused perspective surveying the constellations of religion 
and education and their functions in the society. T hese constellations can be mul-
tiplied and identified in several typologies of sources and contexts. T he selection 
presented here explores three main overarching levels of analysis. Firstly, the con-
tents and forms of Greek religious knowledge and education are examined high-
lighting the ways of their mediation and appropriation (Blok, Bultrighini, Scheer, 
Tana seanu-Döbler). Secondly, there is a focus on the potential interdependence of 
education and religion when analysing the skills and requirements that were part 
of the acquisition of religious knowledge and that were necessary for performing 
cults (Bocksberger, Cuomo, Wolicki). T hirdly, the volume identifies the aims that 
Greek societies or certain social groups pursued with religiously connoted knowl-
edge transfer: educational activities contributed to the correct worship of the gods 
and added social value for the community (Gödde, Horster, Salvo, Stavrianopou-

21 See Scheer 2018 on sanctuaries as transmitters of religious knowledge to the commu-
nity, in particular on the case of Delphi and its oracle.

22 Veyne 1983. 

Greek Religion and Education: Key Concepts and Aims
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lou). The authors have developed analytical perspectives and theoretical assump-
tions independently and in different ways. T he following paragraph will present 
more in detail the articulation of questions and topics in each contribution.

4. Topics

T he volume is divided in five thematic sections. With her introductory essay, Edu-
cating Citizens: Knowledge, Competence, and Values in Greek Poleis, Josine Blok of-
fers an overview of the central aspects of ‘polis education’ in relation to religion in 
the classical period. Defining the Greek polis as a “political and religious commu-
nity rolled into one,” Blok considers how at the core of the polis there was the idea 
of reciprocity and the citizens’ mutual obligations among themselves and towards 
the gods. To fulfill these obligations, intellectual, physical, and artistic skills could 
have been a prerequisite for female and male polis citizens alike, which contrib-
uted to their specific role and integration into the community. How to acquire the 
necessary knowledge and skills was left to the individual citizen as the polis pro-
vided no institutional framework. However, there are testimonies to the success-
ful acquisition of the necessary knowledge in informal contexts, as in the case of 
Xenokrateia in   Athens – a woman who founded a cult and passed on her personal 
religious knowledge on the local gods of   Athens to her fellow citizens, showing fa-
miliarity with the correct language typical of honorary inscriptions. Religious and 
civic education were inextricably intertwined in classical   Athens, and they formed 
a person, female or male, as a suitable member of the civic community.

T he second part, Actors and Models, focuses on the actors transmitting reli-
gious knowledge, the models that they offered, and the values of individual and 
social behaviour that were deemed central to religiosity as well as civic life. T he 
general aim is to contextualise religious education and knowledge within the 
framework of social fabrics and orders. In the contribution Pedagogical Functions 
of Cult Associations in Late Classical   Athens, Irene Salvo explores how private as-
sociative groups could have offered opportunities for the transmission and shar-
ing of knowledge about rituals and worshipped deities. Decrees and honorary in-
scriptions testify to communal sacrificial banquets and cult activities that allowed 
the exchange of information in a non-institutionalised way. T he involvement of 
women and children in these occasions in relatively small groups created the ideal 
space for empowering women as religious teachers and children as recipients of in-
struction. Cult associations could be considered as spaces for transmitting knowl-
edge among family as well as community members. Pedagogical techniques that 
could be imagined as taking place were visual memory of the ritual acts observed, 
unconscious acquisition from the social environment, and experiential learn-
ing. T he time spent in social gatherings also conveyed modes of behaviour – with 
praise and reprimands reserved to pious or litigious members. If the associations 
were not formal places for education (Erziehung), they did present elements of it, 

Irene Salvo/Tanja S. Scheer
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and they certainly were a platform to show their members’ culture and knowledge 
of religious matters (Bildung) and to share this body of knowledge (Sozialisation) 
across gender and ethnic groups through an intergenerational process. 

Religious and social norms prove to be intertwined and interact in the context 
of an embedded religion. T he validity of this statement for the Hellenistic period as 
well is demonstrated by Eftychia Stavrianopoulou in her essay Female Role Models 
in the Hellenistic Period: T he Evidence of Religious Norms. In this epoch, the im-
parting of religious knowledge takes on a new form, since local cult rules were 
presented more often via the medium of inscriptions, gaining a new dimension of 
publicity and demanding authority. She explains how purity rules concerning the 
body, and subjecting female cult participants to more severe restrictions, affected 
the perception of gender images and social participation. Religious developments 
such as the spreading of non-Greek cults might have been the reason behind such 
new discourses. However, the emphasis on such rules can also reflect attempts to 
suppress the increasing presence of women in the public space. Stavrianopoulou 
questions the success of these efforts to establish female role models of restraint 
and retreat from the public life. Examples of Hellenistic queens rather show the 
possibility to connect the aspect of purity with family virtues, converting it into 
new forms of female agency.

T he conduct of important individuals such as Hellenistic kings and queens may 
have contributed to shaping the general ideas of the correct religious behaviour.  
T his raises the question about what role models were available to ordinary citi-
zens taking on religious offices with the intention to fulfill their obligations to re-
ligious and social reciprocity. In her contribution Sacred Personnel as Role Models 
in the Post-classical Period, Marietta Horster asks whether cultic officials could 
have acted as role models for the citizen body, given the lack of formal religious 
educational institutions. Examining epigraphic, visual, and literary sources up 
to the imperial periegete Pausanias, Horster notes both the absence of a specific 
priestly code of conduct and a special catalogue of virtues that religious function-
aries should have embodied. Instead, the close intertwining of correct cultic be-
haviour and civil obligations is once again evident: religious officials receive public 
honours after having fulfilled their duty towards fellow citizens and the polis in 
the best possible way or even surpassing their predecessors. Honoured individuals 
did not prove to be role models due to personal piety or superior religious erudi-
tion that could have been demanded. T he office of Greek priesthoods provided the 
possibility to women and men alike to distinguish themselves by taking on tasks 
assigned by the polis. By being honoured for successfully accomplishing their sa-
cred civic duties, they were presented to their male and female fellow citizens as 
examples of successful religious socialization, encouraging imitation.

In the third part of this volume, Performing Knowledge, the focus is on the pub-
lic and communal show of acquired bodily and poetic knowledge. Can performa-
tive arts be considered as contributing to religion and acculturated education? In 
what ways did drama and dance enter ancient debates on education and learning 

Greek Religion and Education: Key Concepts and Aims



10

processes? How were ancient Greek bodies educated for ritual aims? How did festi-
vals shape embodied forms of education and emotional behaviour?  Susanne Gödde 
analyses in her contribution Learning by Suffering? Education and Religion in An-
cient Greek T heatre the relationship between forms of education and religious ideas 
in Attic drama. T he performance of Attic tragedies, produced for competitions that 
were held during Dionysiac festivals at   Athens, notoriously took place in a sacred 
context. Readapting the mythical tradition on gods and heroes, the tragedies made 
use of streams of traditional knowledge that were widespread in the  Athenian so-
ciety. T his knowledge about gods and heroes was not systematically “taught” on 
stage. However, the elaboration or re-accentuation of recognisable traditions stim-
ulated the audience to further engage with seemingly well-known stories. Both in 
terms of content and form, ritual competence as an element of religious knowledge 
played a role in the dramatic performances. On the one hand, the protagonists of 
the plot often sacrificed or prayed to the gods. On the other hand, the practice of 
performance included traditional ritual religious forms of citizens’ action like the 
singing of the chorus. Gödde shows how the tragic choreia changed and tested the 
ancient function of traditional choruses, that is telling myths and praising the gods. 
Furthermore, ancient sources indicate that the influence of poets as teachers was 
acknowledged in Greek societies. However, whether classical tragedy had a positive 
impact on the audience’s religious education has been debated in classical   Athens, 
with Plato as the most prominent example rejecting tragedy as a trustworthy re-
source in favour of traditional pious hymns. Attic tragedies did not offer to its audi-
ence – so Gödde concludes – any systematic lessons in myth or ritual. Rather, it was 
a performative place where the  Athenian audience could explore their emotionality 
and dialogue with their religious tradition.

Starting from the concept of the embeddedness of Greek religion in society, 
the performances of Attic dramas can be assumed as performing acts that did not 
only address specific religious issues but shaped society in several ways. T he ques-
tion on how and to what extent performative arts could entail pedagogical value 
is further explored in the essay by Sophie Bocksberger, Dancing Little Bears. Her 
study examines dance and choral performances as part of the educational path of 
Greek girls and young women in the classical period. Dance was not only intended 
as an art or a ritual component, since physical exercise was also a tool that helped 
women to build awareness of their bodies. Education through movement resulted 
in a process of understanding social competences and personal identities. Bocks-
berger traces this picture reassessing one of the most difficult Greek rites to inter-
pret, the arkteia (of the little bears) at Brauron, Attica. After summing up previous 
interpretations and old questions – such as the age of the girls or the ambiguity of 
the expression ‘playing the bear,’ she offers a new interpretative reading. T he meta-
phor of the bear tells the story of a state of wildness, clumsy movements, and lack 
of musical knowledge, while dance education disciplined gestures, motion, and 
characters. Bocksberger highlights the educational purpose of the arkteia as well 
as the contribution of dance, music, and embodied rituals in children’s education.

Irene Salvo/Tanja S. Scheer
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Index of personal names, gods, festivals, places,  
and key Greek terms

Acheloos  29, 30, 252
Achilles Tatius  87 
Adamantius  138, 139
Adonis  48, 250, 255
Adrastos  113
Aegina  162–164
Aeschylus  109–112
Agathe T hea  191
Agatha (Saint)  223
Agathoi Daimones  81
Agathon (of Catania)  223, 224, 226
Agamemnon  113
agrios  123  (agriotēs),  136–139
Aiakeia (festival)  162–164
Aiakos  162, 163
Aigeus  162
Aigila  83
Aitherion  48
Akornon  89
Alexandria  217, 271
Alkinoe (poetess)  186
amathestatoi  243–244
Amphiaraos  89
Amphitheos  42
Amphitrite  252
Anabis / Egypt  259
Anafi/Cyclades  81
Anaxagoras  20
Anaxandros (son of Aineos)  81
Andragoras (of T hera)  69
Andros  21
Ankyra / Galatia  227
Antiochos III  67, 68
Antitheos  42 
Anubis  61
Aphrodisias  78, 82, 89
Aphrodite  47, 48, 170, 188, 219, 221, 224, 

225, 227, 250, 253

– Aphrodite Laodike  67
– Aphrodite Pandemos  188, 209
– Aphrodite Pontia  188, 209
Apis  257
Apollo  14, 81, 86, 89, 106, 110, 129, 136, 

140, 159–161, 163–165, 168, 172, 208, 
248, 250, 252, 257, 274

– Apollo Delphinios  161–163
– Apollo Erethinios  89
– Apollo Hyperpontios  160
– Apollo Kourotrophos  30
– Apollo Moiragetes  225
– Apollo Pythios  29, 30, 162
Apollodoros  42 
Apollonius  89 
Aratos  218
Archestratos  42
Ares  89, 164, 219, 221, 227, 250, 253
arēte  49, 90 
Argonauts  163
Argos  82, 113, 204
Aristagoras  91
Aristides Quintilianus  135
Aristodama (poetess)  186
Aristonike, daughter of Antiphates  127
Aristophanes  28, 42, 88, 111, 191
Aristotle  19, 21, 104, 105, 114, 132, 139
Arkteia (ritual)  10, 124, 130–132, 139
Arrephoros  28, 82, 122
Artemidorus (author)  87
Artemis  27, 63, 82, 83, 86, 89, 110, 122–

130, 137, 139, 140, 169, 188, 248, 251
– Artemis Brauronia  124, 201
– Artemis Hemera/Hemerasia  139
– Artemis Kourotrophos  30, 125
– Artemis Leukophryene  185
– Artemis Lochia  29, 30, 64, 66, 186
– Artemis Pergaia  188, 189
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Asklepios  45, 91
Asopis (well in Aegina)  163
Astypalaia  60
Astyphilos  45
Athanasius  241, 262, 268–272, 274, 275, 

277–279 
Athena  3, 14, 26, 28, 89, 160, 167–170, 172, 

251
– Athena Ergane  82
– Athena Nike  3, 201
– Athena Nikephoros  89
– Athena Parthenos  170
– Athena Polias  30, 201
Athens  3, 8, 10, 11, 21, 22, 24, 28, 30, 35, 

39, 40, 42, 45, 51, 56, 61, 63, 80–82, 89, 
90, 101, 103, 122, 123, 125, 147, 151, 154, 
160, 162–165, 172, 173, 175, 188, 190, 
192, 197, 198, 201, 205, 206, 208–210

Attica  10, 37, 39
Attis  255
Augustinus  244, 271, 272
Augustus  85
Aulis  113
Aurelia Eustocia  226
Aurelia Tertia  224
Aurelius Diokleides  224–226
Aurelius Diokles  224

Bakchis  191
Bakis  183
Basile  40
Bendideia (festival)  46
Bendis  39, 45, 46, 49
Berlin Painter  157–161, 164–175
Beroia / Macedonia  89
Bona Dea  85  
Boura / Achaia  83
Boutadai  80
Brauron  10, 105, 110, 122–127, 130, 137, 

138, 190
Brauronia (festival)  28, 122, 124–127, 130, 

139, 140
Butes  81

Centaurs  156
Ceres  85
Chaereas  86
Chaeremon  258
Chalkedon  189

Charikleia  77, 86, 89
Chariton (of Aphrodisias)  86 
Chios  188, 189
Choes (festival)  131
choreia  10, 103, 105–109, 122
Chryseis  82
Chrysippos  251
Cicero  218, 221, 261
Clement of Alexandria  232, 233, 244
Commodian (poet)  231
Cornutus  261

Delos  60, 62, 89, 90, 161, 198, 199, 207, 208
Delphi  7, 21, 65, 83, 86, 87, 161, 197, 199, 

204, 205
Delphinia (festival)  162, 164
Delphinion (sanctuary)  162 
Demeter  28, 63, 81–83, 91, 108, 184, 190, 

192, 198, 203, 250, 255, 257, 273
– Demeter Chloe  80
– Demeter Olympia  63
Demetrias / T hessaly  81
Demaratos  83
Demogenes (son of Eubiotos)  89
Demosthenes (son of Alkisthenes of 

Aphidna)  200
Diagoras (of Rhodes)  163
didaskalia  29–30
– didaskalos  102
– didaskō  27, 30 
Dikaiopolis  88
dikaiosynē  49, 90 
Dio Chrysostom  246, 248, 256, 260, 261, 

269
Diodoros Pasparos  90
Dionysia (festival)  10, 23, 88, 101–103, 

108–110
Dionysopolis / T hrace  89
Dionysos  22, 88, 89, 102, 103, 106–108, 

111, 113, 114, 188, 228, 250, 255, 257
– Dionysos T hyllophoros  188, 189
Dodona  79

Echelos  38–41, 43
Egypt  79, 80, 106, 217, 229, 242, 257–259, 

271
Eikadeus  50
Eileithyia  29, 30, 192, 193, 257, 259
Eisiteria (festival)  185
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Eleusis  81, 82, 89, 197, 198, 259
Enneakrounos  30
Epikteta (of T hera)  67, 69, 70, 90
Epiteleia (of T hera)  69
Erechtheus  30 
Eresos  60
Eros  170, 172, 175, 253
Erotis  48
Erythrai  188
Euanoridas  83
Eubiotos  89
Euboea  228
Euboulos  153
eugeneia  80, 90
eukosmia  134, 137
Eumenides  82
eunoia  89, 90 
euphemia  157, 158  (euphemoi mythoi)
Euphronios  172
Euripides  109, 110
Euromos  61
euschēmōn  134,  euschēmōsynē  137
eusebeia  49, 68 n. 60, 90, 91
Eusebius of Caesarea  241, 242, 244, 249, 

259, 272, 275, 276, 277, 279
Euthynomos  42 
exēgētai  6, 62, 80, 256 (exēgeisthai)

Gambreion  60, 64, 65, 66, 186
Ge  83
– Ge Kourotrophos  80
Germanicus  218
Getae  55
Giants  156, 158
Glaukon  81 
Great Goddesses (of Messene)  82

Hades  257
hagneiai  62, 63 
Halikarnassos  188, 189
Halisarna / Kos  63 
Harpalos  89
Hegemon  42
Hegesipyle  189
Hekate  251, 273–275
Helena  165
Heliodorus  77, 87
Helios  86, 219, 221, 223, 225–227
hēmeros  136–137, 139–140

Hephaistos  161, 252, 257
Hera  82, 83, 167, 169, 249, 250–252
Heraclitus (commentator)  244, 251
Heraion / Argos  82, 204
Herakles  14, 30, 42, 43, 45, 59, 168, 169, 

221, 225, 252
Hermaios (son of Hermogenes)  81
Hermes  14, 40, 168, 219, 221, 227, 259
Herodotus  79, 80, 113, 165, 253, 258
Heroines  38–41
Hesiod  88, 104, 111, 253
Hestia  29, 30, 255
Hesychia  48
hieros  25, 26, 27, 30, 37 
– hiera kai hosia  24, 26, 29
– hieron  39
hieropoios/oi  47, 190, 205–207, 211
Hippylla (daughter of Onetor)  127
Homer, Homeric epics  5, 19, 88, 104, 111, 

160, 161, 244, 253, 260
Horus  257
hosios  27; see also hiera kai hosia
Hydrophoria (festival)  151, 162

Ialysos / Rhodes  89
Iamblichus  270, 275
Iasile → see Basile
Iason (son of Iason)  82
Iasos / Caria  67, 68, 81
Ilissos  30
Ioulis / Keos  65
Iphigeneia  110, 187
Isaeus  45
Isis  61, 62, 81, 218, 257, 258
Isocrates  5,
Isthmos / Kos  63, 193
Istria  90
Istros / Scythia  89
Iulia Eudia  91

Jesus (of Nazareth)  38
Jupiter  219, 220, 224, 231

Kalasiris
Kalliphanes  39
Kallirhoe  29, 30
Kalymnos  89
Kamiros  60
katharmos  62
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Keos  151
Kephisodotos  30
Kephisos  29, 30
Kerameikos  174
Keryneia / Achaia  82
Kios  61
Kleanthes  251 
Kleidike  192
Kleisthenes (of Athens)  108
Kleisthenes (of Sikyon)  113
Kleomenes (of Sparta)  83
Kneph  250, 251, 257
koinon  36, 42–43, 48, 78, 91, 192
Koloe  81
Komaitho  83
Kore  81, 91, 198, 250, 255, 257
Korybantes  188
Kourion / Kypros  81
Kos  60, 62–64, 82, 188, 209
Kratesilochos (of T hera)  69
Kriton (son of Kriton)  81
Kronos  112, 219, 221, 223, 224, 227, 231
Kuchraios  48
Kuretes  250
Kybele  81, 85, 189, 182, 218
Kydathenaion  42
Kynaitha / Arcadia  136
Kyrene  60
Kyzikos  192

Laodike III  67, 68, 70
Lato / Crete  60
Leto  20, 129, 250
– Leto Kourotrophos  30
Lindos  61, 89
Livia  85
Locri Epizephyrii  201–203, 207, 210
Longus  87
Lucian (of Samosata)  88
Ludi saeculares (festival)  85
Lugdunum  226
Luna  219, 229, 231, 232
Lykosoura  60
Lysanias  42 

Macarius Magnes  268, 279
Maeonia  60
Magnesia ad Maeandrum  185
Makarinos  193

Manilius  218
Mantineia  91, 191, 192
Maroneia / Macedonia  81, 89
Mars  219, 220, 224, 226, 229, 231, 250, 253
Massalia  224
Mater Matuta  85
Maximus (of Tyros)  13, 241, 248, 261–270, 

277–279
Megakles (of Athens)  163
Megalopolis  60–62
Megistides  89
Melanippos  83
Melanopides (I)  42
Melanopides (II)  42
Menodoros  91 
Menophila (daughter of Hermagenes)  186, 

187
Mercurius  219, 231
Messene  83
Metris  89 
Metrodora  186
Metropolis  60
Miletos  21, 60, 188
mimesis  104–105, 123, 132, 134, 139
Mithras  218, 230
Mnevis  257
Mounychia  123, 125
mousikē  122, 135–139
Mother of Gods → see Kybele  
Musaios  13, 111
Muses  14, 69, 106, 252
Mykonos  59, 60
Mylasa  184
Myrrhine  3
Mysia  60
mythos  156, 158
Mytilene  61

Nausistratos  42 
Nereids  252
Nike  170–172, 174, 227
Nikias (son of Nikeratos)  200
Nikippa Pasia  91
Nile  242, 258
nomima  66
nomos  27
Nonnos (of Panopolis)  228, 229
Nymphs  29, 30, 252
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Okeanos  252
Olymos / Caria  81
Olympia  82, 170, 204, 207
Olympiodorus the Younger  268, 279
Olympos (mount)  161, 168
orgeōnes  36, 38–42, 45–46, 81
Orestes  110
Oropos  89, 209
Orpheus  13, 111, 136, 243, 254
Ortygia  129
Ovid  218
Oschophoria (festival)  172
Osiris  226, 257, 258
Ouranos  253

paideia  5, 14, 105, 107, 121, 136–137  
(paideuein)

Pan  273
Panathenaea (festival)  23, 151, 160, 201
Patrai  83
Pausanias  9, 79, 80, 81–86
Pentheus  110
Pereitas (son of Adrastos)  89
Pergamon  60, 61
Perge  78
Pergamon  82, 89, 91  
Perikles  24
Phaena Antigonika  91
Phaene (daughter of Demetrios)  191, 192
Phaidros (son of Moschion)  81
Phaidryntai  82
Phidias  82, 170, 246, 260, 266
Philadelphia  60
philanthropia  91
Philetairos  91
Philo of Alexandria  232
Philonides  42
Philostratos  87
philotimia  48, 90, 91
Phintias  152
Phoinix (of T hera)  69
Phokiades (of Oion)  200
phronēma  86
Pindar  163, 164
Piraeus  39, 45, 47, 48, 81, 222
Plataea  244
Plato  5, 10, 13, 19, 21, 27, 104, 106–108, 

138, 139, 148, 251, 258, 262, 266
Plotinus  271, 275

Plutarch  79, 86, 247, 261
Pluto  251, 255
Polybius  136, 139
Polygnota (harpist)  186
Polykleus (of Aegina)  163
Polyxenos  50
Pompeii  221
Porphyrios  13, 241–251, 253–262, 264, 

265, 267–279
Poseidon  80, 201, 252
– Poseidon Phykios  59
Praxithea  30
Priapos  255
Priene  61
Proitos, daughters of  139
Prospalta / Attica  45 
Ptah  257, 258
Ptolemais  60, 62
Pythaios  42
Pythion (son of Serasilas)  63, 64, 193
Pythion (sanctuary)  162

Rhapso  29, 30
Rhea  250, 255
Rhodes  61, 88
Roma (goddess)  81
Rome  85, 208, 225

Sappho  137, 138, 170
Sarapis  61, 62, 81, 89, 218
Saturnina  224
Saturnus  219, 220, 224, 229–231, 250
Satyra of Athens  81
Satyrs  255
Selene  86, 89, 219, 221, 227, 231
Semnai Theai  211
Seneca  222
Silenus  250, 255
Simplicius  224
Simon of Kydathenaion  42
Simonides  154
Smikros  172
Smikythos  172
Smyrna  61, 77
Sokles  89
Sokrates  6, 20, 27, 104, 134, 135, 138
Sol  219, 226, 229–231, 
Solon  151
sophia theologos  243
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Sophocles  108–110, 114
sophrosynē  86, 89, 113 (sophrōnein), 158
Sosias  172
Sparta  83, 132
Stephanos (son of Mylothros)  47, 48
Strabo  55
Stratoneike  81 
Sounion  201
Syriac deities  62

Tanagra  190, 203, 207
Teisagoras  89
Telestes  42
Teos  21, 67
Tethys  252
T hargelia  64
T hasos  48, 78, 82
T heagenes  86
T hemis  255
T heoi Euergetai  89
T heoi Patrioi  63
theologia tripertita  260, 262, 264
T heophanes  42
T heophon  42
T heophrastos (of Athens)  45
T heophrastus (author)  153, 187
theoxenia  40, 43, 
T hera  69
T heseus  162
T hesmophoria (festival)  27, 65, 184 
T hessaly  192

thiasotai  36, 38, 42, 47–48 
T houdippos  26
T huburbo Maius  230
T hucydides  19, 30
timē  25
Titans  156, 158
Typhon  257

Varro  244, 248, 269
Venus  219, 220, 224, 225, 231, 249, 253
Verona  231
Vitalinus Felix (of Lugdunum)  226 
Vulci  158, 164

Xeniades (of Cholleidai)  29
Xenokrateia  8, 29, 30
Xenophanes (of Kolophon)  156–158
Xenophon  19, 87
Xerxes  110

Yaylakalesi / Mysia  60, 62

Zeno  251
Zeus  82, 110, 112, 113, 136, 140, 164, 167, 

169, 170, 172, 204, 219, 221, 227, 242, 
249, 250–252, 254–256, 260

– Zeus Epidotos  91
– Zeus Hikesios  63
– Zeus Megistos  90
– Zeus Moiragetes  225
– Zeus Olympios  201, 210
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